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PROLOGUE

Researching into English teaching, learning and assessing in Chile has 
always been an overwhelming endeavor. For some reason, teachers of English 
from either the school system or tertiary education, have been immersed in 
a great deal of classroom teaching hours that very often leave little room for 
researching or publishing. This may be clearly a disadvantage for the enhance-
ment of metacognition and reflection as two essential skills for teacher devel-
opment. Likewise, researching and publishing have sometimes developed a 
grounded stigma of two activities that are distant from classroom reality and 
teaching practice. Both are usually described as theory-based and alien-like 
with no impact in what in-service teachers of English have to face in their jobs 
and inside the classroom.

The explanation for this has generally been that university training is 
just theory that can not be applied anywhere and schools are just practice that 
reflects what really happens there. Both assumptions are probably half true, 
because theory nurtures practice and practice nurtures theory, so there should 
be a bidirectional relationship that we all have certainly been unable to build.

This book constitutes an initial effort to help build this necessary rela-
tionship between practice and theory as two constructs that are tightly inter-
twined. The book originates from some of the action research studies conduct-
ed by in-service teachers from the Master in Innovation of Teaching, Learning 
and Assessment at the University of Concepción. These in-service teachers of 
English who are enrolled in this master program certainly want to provoke a 
deep change in their teaching practices and students’ learning. Action research 
as its name suggests implies that research practitioners (real language teachers) 
identify teaching or learning problems of their daily professional life, think of 
a plan of action to intervene their teaching practices, assess the impact of their 
own pedagogical interventions, and repeat the research cycle again, if neces-
sary, as a continuous process of reflection and improvement.

It is also a book that is enriched by the contributions of other national 
and international researchers that have conducted empirical or reflective stud-
ies that center on students’ language learning from cognitive, affective and 
social perspectives and on the value of quality research as a tool to enhance 
language education.
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It is in the hope of this book to start viewing language teachers as edu-
cation professionals who do not only diagnose, describe problems or teach the 
language automatically as a result of professional experience, but as agents of 
change who are able to reflect and intervene their practices, and find ways to 
suggest changes based on their own students and educational contexts. This 
book attempts to provide some elementary tools to support the building of a 
community of professionals who can enrich themselves from their own teach-
ing experiences, reflections and assessments. It is additionally a book written 
by in-service teachers of English to their fellow colleagues who work at pri-
mary, secondary and tertiary education. This text is besides concrete evidence 
that applied research must and can be published and shared to help others start 
their own journey to become a reflective practitioner.

I finally invite all of our readers to take advantage of the ideas and ex-
periences that are shared in each one of the chapters, not as unbroken truths, 
but as thought-provoking insights that can trigger their own process of change 
and creativity. My final words go to thank Professors Caterin Díaz and Cristián 
Sanhueza for their hard work and invaluable collaboration to make this publi-
cation possible.

Dr. Claudio Díaz Larenas
Full Professor

Director of Master in Innovation of English Teaching,
Learning and Assessment

Faculty of Education
University of Concepción
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INTRODUCTION

Teaching English as a second language is not an easy task, especially 
when the learners do not have plenty of opportunities of exposure to the tar-
get language, as it happens in the Chilean educational context. This poses a 
considerable challenge for teachers, who need to provide their students with 
plenty of opportunities to use the language in the classroom. Moreover, these 
opportunities can be limited sometimes, due to certain factors like the number 
of hours of English classes, the number of students in the classroom and also 
learners’ intrinsic motivation. Consequently, teachers of English need to be 
constantly seeking for new techniques and approaches to language teaching, 
not only based on the students’ linguistic needs and the teaching conditions, 
but also on the fast-paced development of society and technology.

Innovation is a key factor in the teaching process, since present-day 
learners are quite different from the learners of previous decades. Throughout 
the years, several different approaches to language teaching have been devel-
oped, from the grammar-translation method in the 18th century to nowadays 
communicative approach. Each of these methods has evolved, adding new fea-
tures according to the context in which it is used and the students’ needs, which 
change over time. Thus, materials, resources and teaching techniques need to 
be updated. In this endeavour, teachers do not stick to only teaching, but also 
to researching and studying, in order to improve the quality of language edu-
cation. Furthermore, teaching is not static; as long as society changes, teaching 
techniques and methods will need to be renovated.

The University of Concepción is one of the third oldest universities in 
Chile, and one of the 25 members of the Council of Rectors. It was founded in 
1919, as a regional initiative, and it started functioning with 123 students and 
only a few programmes, such as Chemistry, Pharmacy, Dentistry, and English 
Language Teaching. Nowadays, the University offers 91 undergraduate pro-
grammes and 102 postgraduate programmes. Education was one of the main 
concerns of the founders, Enrique Molina Garmendia and Virginio Gómez, 
and it remains one of the main focal points for the University, which nowadays 
offers 14 different programmes related to teaching and education.

As a means of celebrating the University of Concepción’s centennial, 
the Innovation in Teaching, Learning and Assessment of the English Language 
Master’s programme of the Faculty of Education has gathered a number of 
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articles written by different experts in English Language Teaching and TEFL 
in-service teachers, both from Chile and abroad. Consequently, the book “In-
novations in Teaching, Learning and Assessment of the English Language: On 
the Threshold of the University of Concepción’s Centennial” arises. Each of 
the chapters in this book is a reflection on the authors’ teaching practice or a 
product of the authors’ research in different fields of language teaching. These 
constitute attempts to give the reader some insight on the many ways in which 
innovation can be facilitated in the classroom or the benefit of the learning 
process.

“Innovations in Teaching, Learning and Assessment of the English 
Language: On the Threshold of the University of Concepción’s Centennial” 
consists of eleven chapters, which describe a wide range of topics and research 
related to language teaching and how to implement innovative methods and 
approaches in the classroom, with the purpose of enhancing the learning pro-
cess for both students and teachers. The array of themes covered in the book 
goes from the development of soft skills to communicative competence pro-
ficiency, as well as instruction giving, educational research, methods and ap-
proaches, assessment and technology use. Each of the chapters illustrates how 
innovation can be fostered in multiple areas of English language teaching and 
learning, and the benefits it brings to all the actors involved in the learning 
process.

There are several ways in which teacher educators and educators in 
general can innovate and improve their teaching practices. One of them is fo-
cusing on different aspects of learning and seeing beyond content, by develop-
ing soft skills in the students. In their book chapter “Learners’ perceptions on 
the implementation of an English listening strategy program”, Javiera Boudon 
and Yasna Pereira propose a strategy to develop listening skills by using one of 
the most popular online platforms: YouTube.

Likewise, in the chapter named “The effects of telecollaboration on 
ELLs’ motivation and intercultural competence: A pilot project”, Ester Quiroz, 
Karis Hanson and Sarah Shaw describe their experience implementing a tele-
collaboration project between Chilean and American university students. This 
inventive study portrays the experiences of the research practitioners, as well 
as the students’, who expressed how this type of methodology helped improve 
not only their motivation, but also their learning.

The speaking skill is one of the most complex skills to develop in stu-
dents, especially when the number of students in the classroom is consider-
able. In the chapter named “Raising awareness in the conversation classroom 
through drama clips - a case study” written by María Moreno, movie clips are 
used with the purpose of developing conversation skills. The author describes 
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the positive effect that movie clips have on students, since they not only pres-
ent examples of natural conversation, but also include interesting topics which 
motivate students to speak.

One of the essential tools in innovation in language teaching is the use 
of technology and online platforms, with the purpose of promoting second lan-
guage use. There are several platforms that can be used for this ambition, such 
as Facebook, Instagram, Snapchat, etc. In their chapter, “Online communities 
for English language teaching and learning: Pre-service teachers’ experiences 
in the virtual world of Second Life”, Jaime García and Sandra Morales de-
scribe a study carried out with pre-service teachers of English and the online 
community “Second Life”. In this chapter, they explain how the use of an on-
line community could improve the students’ level of English, as well as raising 
their awareness about the benefits of the use of technology in the classroom.

Instruction giving is another area in which there is room for innovation. 
An example of this is presented by Gemalli Ulloa and Claudio Díaz, in their 
chapter “Reflecting on the role of instructions, modelling and visuals on young 
learners’ comprehension”. The authors describe a pedagogical experience in 
which a combination of instructions, visuals and modelling was used in a class 
for young learners. As the authors explain, the mentioned combination proved 
to be an efficient model for giving instructions, since visual aids can enable 
the students to gain a deeper understanding of the instructions, even when 
they may lack the linguistic knowledge to perform the tasks requested by their 
teachers.

As classroom practices change, assessment evolves accordingly. It is 
essential to keep coherence between the way language is taught and the way it 
is assessed, as previously mentioned. Therefore, Cristián Sanhueza and Mar-
co Ugarte address the assessment of one of the most controversial areas in 
language teaching and learning; pronunciation. The chapter named “Issues in 
teaching English pronunciation to pre-service teachers in Chile”, discusses 
certain aspects of pronunciation which have been subject to debate, such as the 
extent to which the pronunciation of a pre-service teacher needs to resemble 
the one of an English native speaker. Moreover, the authors discuss certain 
factors that influence the speakers’ pronunciation, such as identity, age and 
cognitive development.

Educational research has also been subject to innovation. Traditionally, 
criteria such as reliability, validity, objectivity and generalizability have been 
used to assess integrity in all kinds of research. However, these criteria may not 
be the most suitable ones for educational sciences. Nonetheless, in the chapter 
named “Validity, trustworthiness and integrity in educational research”, Patri-
cio Pino discusses those criteria, and the underlying research paradigms that 
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support them. Moreover, the author revises the concept of trustworthiness and 
proposes some criteria to analyse it in critical inquiries.

Methods, approaches, and strategies for language teaching are con-
stantly evolving. The chapter called “New expressions on familiar faces: Using 
a fusion of known methods to facilitate lexical acquisition in the EFL class-
room”, written by Jenny Faber, describes how language teaching approaches, 
rather than being mutually exclusive, may be implemented together in the lan-
guage classroom. By doing so, it is possible to create and maintain an immer-
sion environment in which students can feel safe to experiment with language 
and, therefore, get meaningful knowledge and develop their communicative 
competence.

“Exploring the implementation of affective practices in a context of 
Critical Literacy Pedagogy: The use of movie scenes to increase students’ 
empathy levels in the EFL/ESL classroom” describes the steps to implement 
affective literacy practices based on the use of movie scenes in the EFL/ESL 
classroom. The aim of the chapter, written by Elena Dominguez and Jelena 
Bobkina, is to provide teachers with a methodology to improve students’ levels 
of empathy towards language, through the use of movie trailers.

Similarly, in the chapter named “Grammar approaches to the EFL 
classroom” Caterin Díaz discusses different methods for grammar teaching 
and how those methods can have different learning outcomes. The author also 
emphasizes that the approach to grammar teaching a teacher uses needs to be 
consistent with the type of assessment carried out for the students.

Macarena Yacoman and Claudio Díaz in their chapter “Willingness to 
communicate when speaking English” reflect on how learners’ classroom in-
teraction and their desire to speak in a foreign language can help their learning 
processes.

Finally, it is important to mention that this book seeks to be of help to 
any educator or teacher educator who aspires to innovate and try new method-
ologies and techniques in the classroom, in order to improve and enhance their 
students’ learning experience. We encourage teachers to test the methodologies 
and models described in the chapters of this book in their own classrooms, 
and, what is more, we encourage teachers to keep researching, designing and 
implementing their own models in order to cover all areas in education. It is 
essential to remember that teachers are role models, responsible for more than 
academic enrichment. Regarding this, innovation is a key factor, which can 
help teachers and students to have significant learning experiences, by creating 
motivating and meaningful activities and tasks, as well as incorporating new 
components to the lessons.



SECTION 1:

RESEARCH REPORTS
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Abstract

The aim of this study is to explore the effect that teaching pre-listening and 
while-listening strategies and using a bilingual YouTube channel as a source 
of oral input has on the development of the listening for specific information 
subskill of an adult English as a Foreign Language (EFL) class. Participants 
were 16 university students from an A1+ class in Concepción, Chile. They 
were given explicit teaching of a set of pre and while-listening for specific in-
formation strategies, which were used when working with a bilingual YouTube 
channel. The effect of the tools chosen for the development of the listening for 
specific information subskill was assessed by a focus group session. Results 
show that the participants’ subskill improved after four sessions. Additionally, 
the participants expressed that the combination of both, the YouTube videos 
and the strategies learned were beneficial to their subskill development.

Keywords: listening skill, listening strategies, subskills, YouTube, listening 
input
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Resumen

El objetivo de este estudio es explorar el efecto que tienen la enseñanza de es-
trategias antes y durante la comprensión auditiva, y el uso de un canal bilingüe 
de YouTube como fuente discursiva oral, en el desarrollo de la habilidad de 
comprensión auditiva en información específica en una clase de inglés como 
lengua extranjera (EFL) para adultos. Los sujetos de este estudio fueron 16 es-
tudiantes universitarios con nivel A1+ de inglés en Concepción, Chile. Los su-
jetos fueron instruidos explícitamente en un conjunto de estrategias de pre-lis-
tening y while-listening, que se utilizaron al trabajar con un canal de YouTube 
bilingüe. Se midió el efecto de las herramientas elegidas para el desarrollo de 
la habilidad específica de listening for specific information con un grupo focal. 
Los resultados muestran que los sujetos mejoraron la habilidad específica des-
pués de cuatro sesiones. Además, los sujetos expresaron que la combinación de 
ambos, los videos de YouTube y las estrategias aprendidas fueron beneficiosas 
para el desarrollo de la habilidad específica aprendida.

Palabras clave: comprensión auditiva, estrategias de comprensión auditiva, 
habilidades específicas, YouTube, input auditivo

INTRODUCTION

From the current point of view of most Chilean universities (Vicerrec-
toría Académica Universidad del Bío Bío, 2008; Dirección de Docencia Uni-
versidad de Concepción, 2011), it is expected that students are able to commu-
nicate in a foreign language before obtaining their degrees. However, when 
students enter their first General English course, even though some of them are 
somewhat proficient in written comprehension and production for their level, 
a lack of development of the oral components of the language (listening and 
speaking) can be observed. 

As a way to explore new methods to develop listening comprehen-
sion in learners, an action research study was conducted to assess the effect 
of teaching pre-listening and while-listening strategies when using a bilingual 
YouTube channel as a source of oral input for the development of the listening 
for specific information subskill in an adult EFL class in Chile. In this chapter, 
the participants’ perceptions of their own listening comprehension improve-
ment after a four-session intervention will be reported.

The aims of this study are the following:

– To identify the participants’ perceptions about having worked with pre-lis-
tening and while-listening strategies to develop their listening for specific 
information subskill development.

Learners’ perceptions on the implementation of an English... / J. Boudon A. - Y. Pereira R.
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– To identify the participants’ perceptions about using a bilingual YouTube 
channel as a source of oral input to develop their listening for specific in-
formation subskill.

LITERATURE REVIEW

What are listening strategies and subskills?
 
Listening strategies can be understood as techniques, actions, or steps 

intended to contribute directly to the comprehension of oral input. Chamot 
(2004:14) describes learning strategies as “the conscious thoughts and actions 
that learners take in order to achieve a learning goal”. Although, in general, 
people successfully utilize listening strategies every day for communication in 
their L1, those strategies do not transfer automatically to the L2. Some learners 
possess natural abilities to discover and manage listening strategies in their 
L2. However, most learners need to be taught strategies explicitly in order to 
obtain good results in their L2 acquisition and successful academic results. Ac-
cording to Mendelsohn (1994), the instruction of strategies is a process which 
is as explicit and direct as possible at the beginning, moving to a stage in which 
the teacher provides the input and the students apply the learned strategies in 
an autonomous way. 

Learners need to master several abilities and strategies before saying 
they are, for example, proficient in listening comprehension. Some authors 
(Harmer, 2010; Scrivener, 2011; Wilson 2008) divide them into “subskills”, 
implying how general or specific they are inside their own classifications. Ex-
amples of listening subskills are: listening for gist, listening for specific infor-
mation, and listening in detail.

How are listening strategies classified?
 
Listening strategies are mainly divided in two ways. The first model to 

divide listening strategies is the taxonomy of cognitive, metacognitive and so-
cio-affective strategies (O’Malley & Chamot, 1990; Vandergrift, 1996; 1997; 
2003; Goh, 2002; Kondo & Yang, 2004) which identifies what processes occur 
when a learner uses certain strategies, and which strategies are needed in a 
given context, depending on the situational needs and the characteristics of 
the learners. 

The second classification is concerned with the time in which they are 
used, before, during, or after the listening activity. This occurs in the same man-
ner in which a typical listening comprehension sequence is arranged: pre-lis-
tening, while-listening, and post-listening. According to Richards (2005), in 
the pre-listening stage, we will find strategies which deal mainly with predic-
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tions, anticipation and prior knowledge. The while-listening stage will include 
strategies such as selective listening, gist and sequencing, among others. Final-
ly, the post-listening stage involves responding to the comprehension.

YouTube as a source of authentic input

In July, 2017, YouTube was the third most-visited website (Donchev, 
2017). These numbers are increasing day by day and are impossible to ignore 
when looking for modern, engaging, and most importantly, authentic materials 
for our EFL class. YouTube was considered an ideal tool for EFL learning a few 
years ago, even when it was not yet so popular as today. McDonough, Shaw 
& Masuhara (2013) present this site at the top of the list of the most appealing 
materials to be used as a source of input, but also as a way to produce content. 
YouTube can be very flexible and easy to use in day-to-day EFL lessons. Any 
content, part of the language, topic, register or accent can be addressed in the 
classroom by choosing the most appropriate video. 

METHOD

Research problem

A group of first-year university students have demonstrated an unbal-
anced level of proficiency in the English language skills. They are much more 
proficient in reading and writing than in speaking and listening. Most of them 
had communicated their concern, explaining that in their school years, little 
attention was paid by their teachers to spoken English. In this study, it was 
decided to focus on listening comprehension in particular, since it has been 
probably the most neglected skill both in the English classroom and in research 
for many decades (Elin, 1972; Mahsefat, 2012). 

Participants

The participants were 16 tertiary education students taking a compulso-
ry General English course intended for learners with an A1+ level (Common 
European Reference for Languages, CEF), according to the course program. 
They were placed in that course after taking an entry test. All the participants 
are in the first year of their programs, and consequently, this is their first semes-
ter taking English at university. Their ages range from 18 to 20 years.

Learners’ perceptions on the implementation of an English... / J. Boudon A. - Y. Pereira R.
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Stages of the action research study

The target group had English lessons twice a week. Every lesson lasted 
two pedagogical hours, for a total of four hours a week. The intervention was 
implemented during the second half of the first semester, for a period of two 
weeks.

Step 1: the teacher explained the intervention which was going to be 
held during the following four lessons. Step 2: the students worked with a 
YouTube channel as a source of oral input. Learners were exposed to teaching, 
modeling, and practice of listening for specific information pre-listening and 
post-listening strategies, which were then applied while using a bilingual You-
Tube channel called Amigos Ingleses as a source of oral input. Step 3: in the 
class after the intervention, the participants shared their perceptions about their 
experience in listening for specific information subskill development through 
a 25-minute focus group.

Videos

Four six-minute video clips were used (one for each session), covering 
topics appropriate for an A1+ learner. Videos were chosen based on the fa-
miliarity of the topics. The video clips were projected on the classroom board 
using a projector and loud speakers. Each video clip was presented twice.

The YouTubers in the videos are an English man and a Spanish woman, 
and they present some dialogues and jokes in Spanish in between the stories. 
They deal with fun topics about the Spanish and English languages, such as 
cultural differences and common mistakes.

Strategies

The strategies taught to the learners were a selection of cognitive, meta-
cognitive and socio-affective pre-listening and while-listening strategies pre-
sented by Lynch and Mendelsohn (2010, based on Goh, 2002, Vandergrift, 
2003, and Kondo & Yang, 2004). The criterion for the strategies chosen was 
how useful they were to the listening for specific information subskill devel-
opment. Every strategy (predicting/inferencing, contextualization, planning, 
comprehension monitoring, selective attention, questioning and cooperation) 
was taught, modeled, and practiced in every session before watching and 
working with the video clips. 
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Data collection technique: focus group

To assess participants’ perceptions about the intervention, a whole-class 
focus group technique was used. All 16 participants were invited, but only 10 
could attend. This focus group was specially created for this research. The 
procedural guide and list of questions were written following the step guide 
for focus groups by Hamui-Sutton & Varela-Ruiz (2013). The guide consisted 
of 10 questions, covering the following dimensions: a) perceptions about the 
intervention as a whole, b) perceptions about the use of videos and strategies, 
and c) perceptions about the development of the subskill. This instrument went 
through a process of expert validation from four judges, and a piloting session 
with a similar group of students, who made suggestions about the instrument’s 
readability. 

The focus group was conducted in Spanish (participants’ mother 
tongue) and it took approximately 25 minutes. All participants gave their 
opinions whenever they felt necessary and their answers were recorded, tran-
scribed, and translated to English in order to be analyzed. The information ob-
tained from participants was grouped into eight themes and 20 subthemes for 
a thematic analysis (Guest, MacQueen & Namey, 2012; Chapman, Chapman 
& Hadfield, 2015).

Data analysis techniques

In the thematic analysis, the most repeated or significant concepts and 
ideas were classified in groups, forming themes and subthemes, which was 
useful to identify the collective perspectives of the group about the pedagogi-
cal intervention, and how they thought their listening for specific information 
subskill developed. The themes emerged based on what the participants said in 
the interview (Gibbs, 2007).

Description of the intervention

The first question of the focus group gathered information about what 
learners thought they were doing during the intervention. Two learners actually 
answered what was being asked in the question, while most of the other partic-
ipants focused more on the benefits and the positive effects of the intervention, 
a topic which will be discussed in the corresponding section. According to 
those two participants’ opinions, the intervention was useful in two ways. First, 
it was a good way to explore their own listening comprehension level. When 
asked how they realized what their level was, they explained that checking 
their scores after each mini quiz was very helpful to see where they were stand-
ing and how much progress they had made by the end of the process. Second, 

Learners’ perceptions on the implementation of an English... / J. Boudon A. - Y. Pereira R.
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it allowed them to learn how to listen for specific information. Both learners 
mentioned that the intervention was very important, because they had never 
been taught how to listen before. Many of them also stated that listening was 
the most difficult thing to do for them in English. 

It is very important to highlight the fact that many participants reported 
the exact same phrase when speaking about their experiences with listening: 
“listening has always been hard for me”. It is a positive fact that participants 
could acknowledge their difficulties in this skill given that their scores in the 
pretest were low. 

Regarding the quality of the input they used before this course (in their 
school years), all participants expressed that, in their lessons, recordings were 
presented in CD or cassette format. The participants claimed that those record-
ings sounded unnatural and that it was very hard for them to understand the 
context of what was happening in the story. One of the participants mentioned 
that the English taught in the classrooms is often too formal, and some sounds 
or expressions that Spanish speakers are taught sometimes do not exist in the 
target language.

As to the methodology used, the participants recalled that they had nev-
er been taught how to listen. Some of the elements they mentioned as negative 
aspects were: the time provided for listening practice, the time provided for 
pre-listening, the lack of practice (frequency), and the lack of tools (strategies) 
to make the listening task less difficult.

Listening for specific information subskill development

The majority of the learners had something to say about this matter, 
even when they were being asked about other subjects. This theme was recur-
rent within other themes as well. Most of them spoke about the development 
of the subskill listening for specific information in particular. This would mean 
that not only they learned what they were taught, but also about what they were 
taught. It was clear to them what they were learning.

At the same time, they mentioned how their mini quiz scores improved 
and how they felt their listening became better. The expressions ´now I know 
how to listen´ and ´I learned how to listen´, were mentioned several times. 
When they were asked if they felt they made progress in the listening for spe-
cific information subskill, everybody nodded.

The learners were clearly aware of their progress. Many of them men-
tioned that checking their scores after each mini quiz helped them realize how 
much the subskill was being developed lesson by lesson. “I liked it, because in 
the first video it was hard for me, but then, in the next lessons, it became easy 
for me to answer the questions” (P.13), who said this phrase, moved from 40% 
of achievement (first mini quiz), to 100% of achievement in the last mini quiz. 
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The strategies contribution

In regard to the strategies learned (described in the ´strategies’ section) 
in order to work with the listening for specific information subskill, the par-
ticipants had positive perceptions about them. Some of the learners mentioned 
them in general, but many of them referred to some strategies or tips in partic-
ular. The learners were very conscious about using them and in what way they 
contributed to succeeding in the assessment instances. 

The videos’ contribution

The participants (P) had many things to say about the contribution of 
the use of the chosen videos in order to develop the subskill. First of all, they 
explained how helpful it was for them to see what was happening: “visualizing 
the person who is speaking is much better than just listening” (P.14). Far from 
being a distraction, they said that it helped them concentrate on what was hap-
pening in the story, and that provided clues to identify in which part of the story 
they could find the information they needed (anticipating). It also helped them 
give meaning to the words or phrases they did not understand.

Regarding the authenticity of the language, participants also appreci-
ated having the possibility to listen to real language, which was something 
they missed in their school years, “the English you showed us is real English” 
(P.9). Other participants also mentioned authentic context, referring to what 
was happening in the videos was real, and they were in real places. It was not 
only a voice coming from a radio, “what I liked is the context in which the 
explanation of the situation was given” (P.16).

The contribution of practice

One of the elements that contributed the most to the success of the 
implementation of this pedagogical intervention was practice. Apart from the 
two resources that were chosen for developing the learners’ listening for spe-
cific information subskill (videos and strategies), the amount of time and the 
frequency of practice provided was considered to be very important to accom-
plish the objectives of this study. 

In the focus group session, some participants mentioned the role of 
practice in their listening comprehension development. Participant 7 alluded 
to a very common issue among Chilean students in general, which leads to 
a very well-known phrase: ´Materia pasada, materia olvidada´. This refers to 
how short-term learning (or not proper learning) happens when students try to 
study for an evaluation, after which the studied content is forgotten. P. 7 said 
that the kind of methodology used for the intervention, in which practice was 
present in every class, contributed to tackle this common problem.

Learners’ perceptions on the implementation of an English... / J. Boudon A. - Y. Pereira R.
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Suggestions and difficulties faced in the intervention

Due to the positive results participants observed in this process, it was 
hard for the participants to think of negative aspects when consulted. It took 
some time for them to answer the last questions, related to the changes or im-
provements they would have made to the intervention, and the difficulties of 
having worked as they did.

In regard to the improvements and suggestions, three participants men-
tioned that it would be a good idea to relate the topics seen on the videos 
to the professional degrees they are pursuing. They would like to learn more 
about their own professional fields, and when consulted, they said that some 
vocabulary in English is sometimes required in some other subjects. This need 
can be explained due to the nature of the English course they are taking which 
focuses on general English instead of English for specific purposes. Most of 
the learners in the group belonged to the programs of Sound Tech and Business 
Administration. One of those participants said that she liked the methodology 
used during the lessons, and she would like to see that in the English classroom 
more often.

In terms of the difficulties faced in this process, P.6 commented that 
for beginners, the way the YouTubers spoke on the videos might have been 
too fast. At the same time, when answering a different question, she explained 
that using the video clips was a good opportunity to learn even more. This 
could be interpreted in the sense that, the level of English shown in the video 
clips was above her level, presenting her with an interesting challenge. Partic-
ipants, though, were capable of performing all the activities and assessment 
instances.

Participants’ perceptions about their listening comprehension skill

Participants’ initial and final perceptions about their listening compre-
hension skill capacity will be presented and discussed in this section.

Participants’ initial perceptions

The main motivation to work with the listening comprehension skill in 
particular was the concerns and insecurities the learners showed in regard to 
their own listening comprehension skill. They were conscious of their weak-
nesses at listening and the insufficient practice of the skill during their school 
years. Before the pretest, learners’ listening comprehension (listening for spe-
cific information subskill) had been assessed through non-graded activities. 
In those assessment instances, learners had shown poor results. In several op-
portunities, learners expressed how listening was difficult for them and how 
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they felt they were not familiar with how to deal with listening comprehension 
tests. Additionally, they criticized the quality of the listening practice they had 
at school. 

The negative perceptions the learners had towards listening, and more 
specifically, how listening was taught to them at school are not difficult to ex-
plain. Listening has been considered as the most neglected skill in English lan-
guage teaching (Elin, 1972; Kuo, 2009; Mahsefat, 2012). One possible reason 
for this phenomenon is the common belief that students listen to their English 
teacher all the time, thus, further practice is not necessary. Additionally, it is 
also believed that the strategies used for listening in the L1 could be automati-
cally transferred to the L2 (Kuo, 2009). 

If that was the case, and listening was being neglected and ignored in 
most of learners’ schools, it is logical for them to think that listening in English 
is a difficult thing to do. Kuo (2009) states that there are neither efficient nor 
sufficient opportunities to practice the listening skill in English classrooms. 
This lack of opportunities for listening activities is also present in the Chilean 
classrooms. According to Figueroa & Márquez (2013), the Chilean Ministry 
of Education encourages teachers to pay more attention to reading and writing 
rather than the listening and speaking skills as it is stated in the educational 
programs for the national curriculum. 

Participants’ final perceptions

In the focus group session, when learners were asked about what was 
done in the pedagogical intervention of this study, and why it was done in that 
way, they were very clear about how important knowing how to listen was. 
Furthermore, they were able to understand very well what was done and why. 
Contrary to the common belief that listening in a foreign language is practical-
ly the same as listening in their L1, learners were conscious of the differences 
between listening in their L1 (Spanish) and the L2 (English). Furthermore, par-
ticipants understood that what was taught to them had to do with one of many 
subskills of the listening skill. In this action research study, learners learned 
and practiced the listening for specific information subskill, and that was very 
clear to them. Learners understood in which specific contexts they could use 
what they had learned, and how they could adapt it to other contexts as well. 
In the focus group session, they explained how they improved their ability to 
understand the specific information they were listening for. This does not mean 
that they would suddenly become very proficient in all the listening subskills.

In the case of the listening for specific information micro skill or sub-
skill, the main focus is on finding some specific information or predicting in-
formation. Learners need to master several abilities before saying that they 
are, for example, proficient in listening. These abilities are commonly known 
as micro skills (Richards, 1983; Brown, 2004) or subskills (Harmer, 2010; 
Scrivener, 2011; Wilson 2008). Leaners mentioned that by the end of the inter-
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vention, they were able to identify the specific information they needed. They 
were aware that they would not suddenly become very proficient in listening; 
however, they recognized their progress in the listening for specific informa-
tion subskill in particular. 

Previous studies have found that using the L1 may be considered bene-
ficial for the development of the L2 (Weschler, 1997; Brooks-Lewis, 2009; De 
La Campa & Nassaji, 2009; Galindo, 2011). Unfortunately, it remains unclear 
whether the use of the participants’ L1 in the video clips was of use to their 
learning as they did not mention this topic at any point in the focus group 
discussion. In general, participants found the video clips very useful for their 
learning. However, the effect of the presence of their L1 remains inconclusive 
as there was no specific comment about this linguistic aspect. It may be the 
case that participants were so concentrated on the tasks that they did not even 
realize when the YouTubers started speaking in Spanish (Guest, MacQueen & 
Namey, 2012; Meuter & Allport, 1999). 

CONCLUSIONS

In the light of the analysis and discussion of the data emerging from this 
study, the implementation of the methodology used may be considered suc-
cessful, as observed in the comments made by participants. Therefore, teach-
ing listening strategies and using a bilingual YouTube channel seems beneficial 
for L2 learners of English. The qualitative data obtained in the focus group ac-
tivity revealed that learners valued this experience as positive as they were able 
to perceive their improvement. This suggests that learners, especially adults, 
can be very accurate in analyzing their own learning. Thus, learners’ comments 
need to be valued and considered when making important decisions in teach-
ing. At the same time, it is advisable to have in mind individual differences in 
learners’ learning styles which may impact the different ways in which they 
make progress.

It is also concluded that the participants can change their negative per-
ception about their capacities. After their participation in this study their per-
ceptions about their listening skills were more positive. They became learners 
who were more aware of what they had learnt as they stated having learned 
specific strategies that helped them know what to do in a listening scenario, 
and made them feel more comfortable. At the same time, they showed a capac-
ity to assess the material and strategies chosen for the tasks. 

Contrary to what some researchers suggest, the fact that the aural input 
contained some bits in Spanish did not seem to divert participants’ attention 
from the main focus in the listening tasks (i.e. the listening extracts in English). 
However, there is no evidence that learners would find the “bilingual” aspect 
beneficial in any way as this issue did not appear in any comment in the focus 
group session. This leaves the criteria for choosing this bilingual channel unsu-
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pported. However, this lack of evidence may be due to the absence of a ques-
tion directed to target this aspect in the focus group discussion. The evaluation 
of this topic was outside the scope of this study. 

As a conclusion, the combination of the listening strategies taught and 
the use of the YouTube channel as oral input can be considered beneficial for 
the participants of this study, and thus, it may have similar impact in other 
groups of learners. However, it is important to consider that there must be 
constant, substantial, and systematic practice of listening strategies to achieve 
improvement. Finally, this action research study showed that it is possible to 
improve learners’ listening subskills.

Future applications of the methodology

Participants’ comments related to how this methodology, including the 
materials and strategies, will be of use to them in the future as they helped to 
increase their level of English in general. They also referred to the beneficial 
impact for their speaking skill and confidence. Finally, many of the partici-
pants mentioned that what they learned during these lessons would help them 
in future listening assessment instances. 
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