


 
CALLing all the CALLers Worldwide 

Concepción, 13-16 November 2018 

Contents 
Sustainability and inter university collaboration in higher education: capacity building for English for 
specific and academic purposes (ESAP) ...................................................................................................... 3 
Stories of using social media in second language teacher education ............................................................ 8 
Recalibrating Content-Related Strategies for Language Learning in the Digital Age ................................ 11 
Can’t say you didn’t know – Obliging students to be informed about plagiarism ..................................... 16 
Design and development of an online platform to facilitate English learning and teaching at Universidad 
de Atacama ................................................................................................................................................. 20 
E-portfolios scaffold English language teacher development in Chile ....................................................... 24 
Perception and attitude towards locally developed educational English video clips: a case study of a 
university in the IX region of Chile ............................................................................................................ 28 
Data visualization for corpus linguistics software: enhancing learners’ experience .................................. 33 
The use of soramimi for native-like English pronunciation in Japanese students ...................................... 38 
The development and use of database in the conventional classrooms of Spanish .................................... 45 
Perspectives and trajectories of the language teacher in the 21st century ................................................... 49 
Extending student presentations beyond the classroom with digital storytelling “Moxtra” ....................... 53 
What is the desirable dictionary interface to EFL learners? ....................................................................... 56 
Confessions of a first-time hybrid language course instructor: lessons learned and questions for the future
 .................................................................................................................................................................... 60 
An explorative study of informal online language learning collaborations ................................................ 63 
Collaborative partnerships in CALL materials development ..................................................................... 71 
CALLing all the CALLers Worldwide ....................................................................................................... 74 
CALL for help: Critical CALL for diversity, inclusion and sustainability ................................................. 74 
Teacher education and professional development: an investigation on the relationship between ICT and 
identity constitution .................................................................................................................................... 80 
A framework for enhancing mobile learner-determined language learning in authentic situational contexts
 .................................................................................................................................................................... 84 
A new method for summaries evaluation on a reading comprehension tool .............................................. 87 
Moodle app gamification features and their potential for foreign language learning ................................. 92 
From research on pedagogy and technology to practice of mobile learner-determined language learning 
using free apps ............................................................................................................................................ 96 
Complexity of affordances of mobile technologies in early language learning educational context ........ 100 
CALL in initial teacher education in Brazil: a reflection on its challenges and opportunities ................. 104 
Automatic speech scoring system based on ROFALL ............................................................................. 107 
Fostering e-social presence in a distance course at a traditional F2F university ...................................... 110 



WorldCALL 2018 – CALLing all the CALLers Worldwide 

 

2 
 

Using CALL to design a self-access listening course on Moodle ............................................................ 115 
Gamifying teacher professional development through Minecraft MOOC ............................................... 120 
Silence as a challenge:  How online language teachers deal with the void .............................................. 123 
CALL for less commonly taught languages – does it really make a difference? ..................................... 127 
Digital stories to improve study abroad orientation.................................................................................. 131 
 

  



WorldCALL 2018 – CALLing all the CALLers Worldwide 

 

3 
 

 

 
CALLing all the CALLers Worldwide 

Concepción, 13-16 November 2018 
 

Sustainability and inter university collaboration in higher 
education: capacity building for English for specific and 

academic purposes (ESAP) 
Lut Baten 
KULeuven  

Leuven, Belgium 

Liliana del Pilar Gallego 
 Universidad de Caldas 
Manizales, Colombia 

 

Claudia Harsch 
University of Bremen 

Bremen, Germany 

Ivonne Peña Collada  
UCI  

Havana, Cuba      

Ana Vivian Fernández 
Peraza Universidad 

Americana 
San Jose, Costa Rica                 

Sake Jager 
University of Groningen, 

Groningen, The 
Netherlands 

 
                                                                       

Abstract 

How can students and scholars in higher education gain ground and confidence to professionally communicate in 
English in a global perspective?  
In a symposium on sustainability and inter university collaboration, the underpinning of this growth by various 
stakeholders, with both successes and pitfalls, is illustrated by means of practical cases in order to feed an ensuing 
round table discussion on the leading questions: how can networking guarantee sustainability of cooperation projects? 
What role do online environments and platforms play in setting up sustainable networks and in supporting joint 
projects during and beyond their life span?  
The presentations covered Capacity Building in International Cooperation (Lut Baten), Faculty Identity and FL 
Planning (Liliana del Pilar Gallego) Assessment Literacy and Certification (Ivonne Peña Collada and 
Claudia Harsch) Developing Intercultural Communicative Competence (Ana Vivian Fernández Peraza), Virtual 
Exchange (& social entrepreneurship) (Sake Jager). The symposium paved the way to launching LatinCALL, an 
association for sustainment and promotion of networking for CALL in Latin and Central America.  

 
Keywords:  capacity building; identity; intercultural communicative competence; virtual exchange; assessment; networking; 
sustainability; LatinCALL 
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1. Introduction 

VLIR IUC (www.vliruos.be) stands for Institutional Inter University Collaboration. This Flemish 
organisation is devoted to capacity building in higher education in 18 developing countries in the world, 
one of which is Cuba. International mobility (research and recycling scholarships for graduate studies in 

http://www.vliruos.be/
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Flanders), training and research programmes (at the local campuses) are the core activities in exchange 
and collaboration.  
A first and basic requirement in this networking is language proficiency. English, and especially English 
for specific and academic purposes (ESAP) is the springboard for communication. Staff and students need 
to fulfill the specific language requirements for English of their target Flemish universities for entering 
research, recycling and training programmes. For example, in order to be accepted at Flemish 
universities, PhD students have to minimally prove a B1 level in oral proficiency in English, within the 
Common European Framework of Reference (CEFR).  They minimally need an overall B2 level, 
preferably certified by means of standardized tests, to defend and obtain a joint PhD, which is a dual 
diploma, recognized both in Europe and in the home country.  
 
Within the cooperation, North and South, the stakeholders’ needs are basically alike: an optimal 
infrastructure, a customized curriculum, a certification procedure, an effective teacher training 
programme and an efficient exchange of materials and contents. On top of that the educational approach 
for autonomous, collaborative and problem-solving learning needs to be integrated in the organization 
and daily practice of the universities.  These needs require a process of change and growth, which actually 
comes down to capacity building, overarching the boundaries of different disciplines and the cultures of 
the different universities. Involving international networking and cooperation requires intercultural 
communicative competences of all stakeholders involved, North and South, staff and students. How can it 
be achieved? 
 
The first speaker, Lut Baten, opened the symposium by answering questions on how the VLIR IUC 
cooperation has tried to facilitate and sustain cooperation by working both bottom up, with students and 
staff as well as top down, with governmental alignment. As an example a case was chosen: the 15 year 
long cooperation among 6 universities in Cuba and 5 universities in Flanders, Belgium, on how to prepare 
about 50 PhD students in several disciplines for their joint PhD in English, on how to train their trainers, 
on how to set up an ICT platform for exchange and on how to establish e-learning within a open source 
community. In total 20 million euros have been invested, resulting now in a nation-wide start-up of e-
learning centres and certification of English in Higher Education. The programme continues, aiming at 
exchanging South-South, not only North-South, thus learning from and with each other, expanding.  
 

2. The involvement of stakeholders in networking  

Certification of students and staff in English language proficiency is a crucial step in international 
cooperation and development, not only at institutional level but also nation-wide and internationally. 
Claudia Harsch and Yvonne Peña Collada reported on a collaborative capacity building project between 
the Ministerio de Educación Superior de Cuba, Universidad de las Ciencias Informáticas, the British 
Council Cuba and UK, and the University of Bremen. This project arose from the need in Cuban higher 
education to raise the level of English proficiency; it is also driven by the introduction of the CEFR as the 
proficiency framework in higher education language training (Collada Peña et al., 2018). It built on 
previous capacity building endeavours within the VLIR-IUC network, particularly on the transversal 
project Strengthening Foreign Language Skills for Intercultural and International Academic Purposes 
with the Universidad de Oriente, Cuba. 
The main aim of the certification project is to set up a sustainable system of English language learning, 
teaching and certification. In a first step, the Cuban Network of Assessment in Higher Education was 
founded in 2017, with the help of a workshop grant by the International Language Testing Association, in 
cooperation with the University of Bremen and with support of the president of the European Association 
for Language Testing and Assessment. The project targets three aspects: training university language 
teachers to become trainers themselves in order to establish sustainability; developing standardized 
language tests that are aligned to the CEFR in order to achieve international recognition; and conducting 
research with regard to the effectiveness of the training, the quality of the test instruments, and the impact 
the new certification system will have. With regard to training the trainers, representative teachers of all 
Cuban regions are currently attending a training program that is conducted by international trainers 
located at the University of Bremen and the British Council. These teachers receive training in all relevant 
areas of language assessment, so that they can a) develop assessment tools for the new certification 
system, and b) train other teachers in their regions in relevant areas of assessment and certification. The 
approach taken is collaborative and dynamic, with face-to-face training phases where international 
trainers from the University of Bremen and the British Council UK visit Cuba, and online working phases 
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where the teachers collaboratively develop assessment materials and receive feedback from each other 
and from the international trainers.  
The effectiveness of the training was evaluated after one year via an online questionnaire. Results show 
that teachers gained in knowledge and skills in all relevant areas covered in the training phases. They 
particularly appreciated the cooperation and networking opportunities amongst colleagues and the 
exchange with national and international experts. The positive evaluation shows the way for an extension 
of the program, making use of local and global networks such as ILTA and the newly established Latin 
American Association for Language Testing, where the Cuban network is a member. The project design 
and the evaluation were presented at international conferences and publications are currently under way. 
 
Within their faculties, teachers play a crucial role in raising a new way of learning and of cooperating. In 
the contribution from Liliana Gallego, thirty faculty teachers in FL area in Colombia were diagnosed in 
their conceptions about teaching and research and in the activities they developed in those spheres of 
activities. The study in which they voluntarily participated identified most of them as not having the 
training required to do research and that fact consequently had created in them different misconceptions 
about what research is and what is required in that activity.  Also, those misconceptions and lack of 
support in their institutions has created some tensions and negative feelings to accomplish research as one 
of the roles a foreign Language faculty teacher is supposed to assume.  To illustrate that, participants of 
the study manifested that they were initially taught to be good teachers but not taught to develop research 
exercise nor to write or publish academic written texts. The ones that do research learnt that when doing 
their PhD studies. When checking the activities they usually developed, it was common to find the 
majority of them working on their classes, teaching, planning, writing guides and written manuals, 
handouts and evaluations but except a few of them, they were far from doing research, being part of 
evaluation committees in different journals or writing scientific articles. Those teachers declared not to be 
prepared for that. They also claimed that in spite of the fact institutions asked them to do research; their 
policies in most of the cases only count on and validate teaching activities instead of their writing and 
research activities.  Stakeholders should then plan how to change their institution policies towards helping 
foreign language teachers to assume new roles, to train them in learning how to research and how to write 
about what faculty members investigate, to share their knowledge with other colleagues and to promote 
their participation in the design of institutional policies to transform and transit to a new conception of 
what a faculty member is and should be. After the study, the University of Caldas has started a teachers’ 
development program on doing research and writing articles to be published. Besides, the institution has 
called the teacher-researchers belonging to the university and grouped them to help the institution in 
planning more coherent policies for the promotion of research and writing and of course in changing the 
conceptions of foreign language teachers. 
 

3. How to reach sustainability in networking?  

Cooperating in a virtual world, requires the skills to engage with varying interlocuters, (individuals, 
companies, administrators, students). These are all stakeholders, in a changing world and changing 
situations. Hence, language for specific purposes but also for intercultural communication needs to be 
acquired with the necessary digital literacy and awareness. In 2003, Ana Vivian Fernández Peraza started 
as a newly graduated PhD, in the new VLIR -IUC program at the Universidad Central “Marta Abreu” de 
las Villas (UCLV), Cuba and continued till 2013. She reported how English gradually became embedded 
as the vehicle of communication between Flemish and Cuban partners in their various academic domains. 
A hands-on skills based approach was opted for, gradually growing into experimenting with meetings and 
oral presentations, face to face and online. Moreover, the choice was made to also teach business English 
courses to academic administrators and faculty members.  Her own recycling scholarship abroad resulted 
in course development with on-line contents related to Cuban and Belgian culture, including intercultural 
issues like differences in styles of communication. WebQuests were introduced as part of the teaching 
practice, as well as LMS use. Feedback from the learners, expanding their contacts with professionals 
from other countries, urged for filling the need of ICC training in intercultural encounters. 
 
Upon realizing that, Ana Fernández reported on how a next step was taken in Costa Rica, where the 
English Teaching Major curriculum was mostly focused on developing language and teaching skills, with 
hardly any attention to ICC. An action research project was proposed to the Universidad Americana. The 
initial objective was to develop classroom activities that promoted intercultural awareness in oral 
communication courses. Teacher-trainees’ interest arose in the various factors that play in intercultural 
communication, and how to successfully deal with them in intercultural encounters. A greater sensitivity 
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of cultural issues in their own country was particularly revealed when talking about common stereotypes 
prevalent in the country about Nicaraguans, anti-immigrant attitudes, and recent anti-immigrant events. 
The use of ICT gave an extra boost to their motivation to better grasp their own and other cultures, 
ensuring confidence in online communication abroad as future educators and co-operators. 
  
Sake Jager continued on this line expounding on Virtual Exchange (VE). It is a form of computer-
mediated learning whereby students from geographically remote classes work together online (in pairs or 
small groups) on learning tasks developed by teachers or educational facilitators. Traditionally applied 
primarily in language and culture learning, it is gradually being implemented across disciplines as a tool 
for international learning (O’Dowd, 2018). VE may assist students in developing the intercultural, 
international and global competencies which are required for employability in our global ‘knowledge 
society’. A stronger interest in education in critical global citizenship and civic engagement also promote 
the use of VE. Finally, only a limited percentage of students worldwide have the opportunity to study 
abroad, which has strengthened the case for engaging them in alternative modes of international 
experience. Many HE institutions and the European Union are currently trying to implement VE on a 
more substantial basis. Examples of this are the European Forward-Looking Cooperation 
Project EVOLVE (www.evolve-erasmus.eu) and the Erasmus+ Virtual Exchange pilot programme 
(https://europa.eu/youth/erasmusvirtual_en). 
VE is particularly well suited to reinforcing sustainability and interuniversity collaboration in Higher 
Education. First of all, VE is an excellent tool for enhancing students’ linguistic and intercultural skills. In 
the context of the VLIR IUC project and the LatinCALL network, students from Latin-American 
countries may be engaged in learning tasks with students in Europe or other continents, using English as 
lingua franca for the exchanges. This may foster oral and writing proficiency in English and help prepare 
them for participating in the MA and PhD programmes offered by the partner universities. Working 
online with peers from other countries offers them authentic preparation for collaborating in global 
communities, which is typical of many careers today both inside and outside academia. Moreover, to 
design and facilitate these exchanges, the educators need to negotiate learning outcomes, tasks, tools and 
practicalities with their foreign peers, which may add a fresh dimension to already existing partnerships 
or be the start of establishing new ones. From these multiple perspectives, VE – which is already firmly 
rooted in language learning in some Latin-American countries, such as Brazil, would seem to be an 
appropriate tool for networking in the context of VLIR IUC and LatinCALL.  
 
 
4. Conclusions 

A survey and discussion with the participants of the symposium on capacity building, with an ensuing 
round table, resulted in the launch of an association for Computer Assisted Language Learning in Latin 
America, LatinCall. Its mission was formulated as follows. LatinCALL is an international association that 
fosters the effective teaching and learning of languages assisted by technologies in diverse and 
multilingual contexts of Latin America. LatinCALL seeks to empower educators, stakeholders and the 
educational community in general, to engage meaningfully with technologies and promote excellence in 
language learning, research, and teaching practice.  

In its vision, LatinCALL expects to be recognized as an authority for continuous professional 
development of language teachers and practitioners that use technologies in Latin America that facilitates 
the exchange of knowledge and networking among professionals. LatinCALL envisions to lead and 
promote the effective teaching and learning of languages assisted by technologies in the region, by 
building liaisons among those involved in education both nationally and internationally, by creating 
opportunities for professional development opportunities and, by establishing connections with varied 
CALL organizations in the world.  

A steering committee, with representatives of seven Latin American countries, and a website was set up 
to prepare for the first convention of LatinCALL by 2020.  
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Abstract 

This narrative inquiry discusses the impact of social media, Facebook in particular, on the shaping of Brazilian pre-
service language teachers’ professional identities. The research context is a teacher initiation project, forming part of 
a Brazilian government programme called PIBID (Teaching Initiation Scholarship Programme), in which I 
collaborated as a teacher educator. The project involved pre-service and in-service EFL teachers designing and 
implementing language teaching materials with the help of digital resources at two state schools. The theoretical 
background draws on technology normalisation and collaborative language teacher education perspectives, as well on 
storied views on teacher identity. The field texts include journals, online interactions, recorded conversations, 
drawings, and teaching materials gathered over the course of an academic year. Facebook became a tool for teaching 
English, as well as a space for reflecting on teaching and learning assumptions and experiences. By working with this 
social medium in teacher preparation, the pre-service teachers were exposed to a number challenges, such as 
developing self-discipline and adapting digital resources pedagogically. This had a profound impact on their identities 
as second language teachers. 

Keywords: Second language teacher education; technology normalisation; social media; narrative inquiry. 

© 2019 WorldCALL All rights reserved. 

1. Introduction 

Social media has had a great impact on our lives, shaping the way we relate to our friends, collaborate 
with peers, teach, learn and even learn how to teach.  This paper reports on the impact of social media, 
Facebook in particular, on second language teacher education by addressing the following research 
question:  how do experiences of using Facebook in second language teacher education shape pre-service 
EFL teachers’ professional identities? 

Here, teacher identity is understood through Connelly and Clandinin’s concept of “stories to live by” 
(1999, p. 4).  In this perspective, “identities have stories, they are narrative constructions that take shape 
as life unfolds” (p. 95).  Becoming a teacher, therefore, involves “continuous reformulations of the self” 
through moments in which teachers learn to “not-know” (confront uncertainties) and to “un-know” 
(reflect on and re-evaluate practices) (Vinz, 1997, p. 139). 
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Given the role of Internet and social media in our society, developing second language teachers’ 
professional identities involves offering them conditions to normalise ICT in their classrooms, that is, to 
fully integrate technology into their practice (Bax, 2003; Chambers & Bax, 2006).  Thus, it is crucial to 
help them master digital skills, such as the socio-emotional literacy (the ability to collaborate online) 
(Eshet-Alkalai, 2004), and develop their technological pedagogical content knowledge, “a form of 
professional knowledge that technologically and pedagogically adept, curriculum-oriented teachers use 
when they teach” (Harris, Mishra & Koehler, 2009, p. 401). 

This paper discusses stories of normalising technology in EFL teaching by adopting a narrative inquiry 
methodology, in other words, by considering narrative as both method and way of understanding 
experience (Clandinin, 2013; Clandinin & Connelly, 2000).  The research context is a teacher education 
project, forming part of a Brazilian government programme called PIBID (Teaching Initiation 
Scholarship Programme), in which I collaborated as a teacher educator.  The programme awards grants to 
teacher educators, and to pre-service and in-service teachers participating in teacher education projects 
developed by universities in partnership with state schools.  Its main aims are to integrate schools and 
teaching degree programmes, and to improve the quality of education at state schools. 
 

2. Method 

This study takes the form of a narrative inquiry, a research methodology that studies experience as a 
storied phenomenon (Clandinin, 2013; Clandinin & Connelly, 2000).  Analysis involves positioning field 
texts (the term for data in this narrative approach) within three commonplaces (temporality, sociality and 
place) to identify narrative threads.  The field texts include written journals, online interactions, recorded 
conversations, drawings, and teaching materials gathered over the course of an academic year. 

The research participants are six Brazilian pre-service EFL teachers.  They were all female and between 
18 and 50 years old.  The PIBID project, in which we were engaged, involved in-service EFL teachers 
from two state schools and pre-service teachers designing and implementing English reading activities 
with the help of digital resources. 
 

3. Discussion 

The PIBID project was implemented in three stages.  The first stage consisted of English language 
workshops, class observations, and face-to-face and online discussions (via a private Facebook group 
created for this purpose) about second language teaching.  The second stage focused on the discussion of 
national educational guidelines, and the design and implementation of pre-service teachers’ first English 
reading activities.  The third stage consisted of a second round of materials design and implementation.  
Throughout this process, Facebook was used in different ways by the pre-service teachers: first, as space 
for discussing second language teachers’ roles, resources and experiences, as well as the pedagogical 
application of digital tools (the pre-service teachers commented on posts I shared); then, as a space for 
sharing materials and ideas (the pre-service teachers shared, for example, activities designed by them and 
materials related to teaching); and finally, as a space for teaching English (the pre-service teachers 
implemented language teaching materials using their own Facebook groups). 

Two main narrative threads emerged from the analysis of the pre-service teachers’ experiences of using 
Facebook in the project: “Some struggles along the way” and “Discovering possibilities”.  “Some 
struggles along the way” accounts for the moments in which they learned to “not-know” (Vinz, 1997), 
that is, to confront the uncertainties of using Facebook as a learning and teaching space.  It represents a 
number challenges the pre-service teachers faced, such as developing self-discipline, overcoming the fear 
of sharing comments online, and adapting digital resources pedagogically. 

 “Discovering possibilities” accounts for the moments in which the pre-service teachers learned to “un-
know” (Vinz, 1997), that is, to reflect on and rethink their assumptions about the pedagogical application 
of digital technologies.  Through “un-knowing”, the pre-service teachers could make sense of their 
teaching practice, be critical about their own online materials, discuss the use of digital tools in our 
society with pupils and, above all, understand that ICT per se would not make language learning more 
effective.  
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4. Conclusions 

Confronting the uncertainties of using Facebook as a learning and teaching space had a profound impact 
on the pre-service EFL teachers’ identities: they could make sense of their practice and re-evaluate their 
assumptions about the pedagogical use of digital resources, developing their technological pedagogical 
content knowledge and giving their first steps towards normalising ICT in their teaching.  Their 
professional identities were shaped as they were provided with opportunities to imagine (by experiencing 
and reflecting on the pedagogical use of ICT), live out (by designing and implementing online activities) 
and re-imagine (by making sense of their practice) stories of using ICT in second language teaching. 

In exploring the meanings that particular pre-service EFL teachers derive from their experiences of using 
Facebook, this study is insightful for both second language teacher education practice and research.  It 
illustrates ICT normalisation in its early stages, shedding light on how pre-service teachers imagine, live 
out and re-imagine the use of ICT.  This in turn can inform second language teacher education 
curriculum.  For example, teacher educators may consider these stages when designing proposals in their 
own programmes.  Second language teacher education researchers, meanwhile, may adapt these stages in 
order to study ICT normalisation in other contexts.  
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Abstract 

Technology provides access to an unprecedented array of content for use in language learning. Once relegated to the 
study of language for specific purposes, the content of language learning tasks today should be recognized as central 
to the pedagogical choices made by teachers, material developers, and curriculum designers. The centrality of content 
is evident in all forms of CALL activities from advanced-level data-driven learning to internet collaborations for 
intermediate learners, and beginning-level materials for input, interaction, and controlled production. This paper 
argues that the content requirements of technology-mediated pedagogies today require that professionals recalibrate 
their content-related strategies for selecting, using, and evaluating content in language learning tasks. It suggests that 
current technology-mediated practices and affordances challenge the profession to improve strategies for engaging 
with language and content in order to maximize the potential of technology as a tool for connecting learners to the 
world of language learning opportunities.  CALL professionals are ideally suited to do so because of the dynamic, 
content-rich pedagogy inherent to learning through CALL. 

Keywords: data-driven learning; corpus-based pedagogy; virtual exchange; and multimedia narrative; language for 
specific purposes; content-based language teaching; content 
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1. Introduction 

Technology-mediated pedagogies today require carefully selected content to model language conventions, 
to prompt use of the language for communication, and to capture students' interest in learning about the 
people and cultures where the language is spoken. Regardless of the role that content plays, content-
responsible language pedagogy is difficult for language teachers to develop and implement.  Murray and 
Christianson (2012) summed up the challenge for English language teachers, "Because few English 
language teachers are experts in both academic content and language, teaching English by studying 
academic content often proves difficult" (Murray & Christianson, 2012, p. 68). The difficulty does not lie 
in finding and accessing relevant content because teachers and students have access to abundant resources 
through the internet. The difficulty lies in knowing how to select, sequence, and present content to 
maximize interest and language learning. 

Pre-technology approaches to content-based language learning offer little guidance because they assume 
that teachers and students have limited access to content.  Content is assumed to be circumscribed by the 
selections of distant material developers, leaving little opportunity for local engagement with questions 
about content.  Technology today, however, offers teachers and students access to unlimited content.  
Moreover, research and practice in CALL has pioneered approaches for dynamically incorporating 
content into language pedagogy.  Three CALL pedagogies—corpus-based pedagogy, virtual exchange, 
and multimedia narrative—illustrate how technology-mediated pedagogies are prompting the profession 
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to recalibrate strategies for working with interesting and useful content that is integral to language 
learning.   
 

 
2. Corpus-Based Pedagogy 

Corpus-based pedagogy beginning with data-driven learning has evolved to embrace the importance of 
content, thereby moving ever closer to pedagogies for teaching language for specific purposes (LSP), as 
illustrated in Figure 1. The problem facing English language teachers, as stated by Murray & Christianson 
(2012), has been tackled for years by teachers of all languages taught for specific purposes.  LSP teachers 
and material developers teach the linguistic conventions used to convey topics and enact genres that are 
used my members of certain professions and discourse communities.  LSP teaching predated the 
introduction of data-driven learning, but as access to corpus linguistic techniques became available to 
teachers and students, new pedagogies developed to exploit discovery learning, a range of corpus-based 
pedagogies affording more or less responsibility to students to discover patterns and even build their own 
corpora.   Corpus-based pedagogies evolved in accordance with general educational trends valuing 
students' access to materials, use of authentic language, and learners' active role in the learning process 
(Boulton & Pérez-Paredes, 2014).   
 

 

Figure 1.  Schematic diagram depicting the convergence of practices in corpus-based pedagogy and language for 
specific purposes 
 
Corpus based pedagogy has gradually converged with LSP methods evolving into today's pedagogies 
using specialized corpus tools, such as the Research Writing Tutor (Cotos, 2014). The Research Writing 
Tutor was developed to help ESL academic writers to gain independence in analyzing and producing 
research articles in their disciplines.  It uses a discipline-specific corpus of research articles for each 
student and draws upon Swales’ genre analysis to teach the research article genre using the specific 
instantiations of research articles in each discipline.  The Research Writing Tutor provides a glimpse of 
the possibilities for discipline appropriate language teaching, but it also hints at the challenge. The genres 
to be learned by L2 writers across disciplines are many and not all as well defined as research articles.  
For example, undergraduate engineering majors may write research reports, but they also write cover 
letters, technical memoranda, proposals, project-related emails, lab reports, essays on engineering topics, 
and site visit reports (Conrad, Pfeiffer, & Szymoniak, 2012).  Students in other fields study even 
additional genres and a wide variety of topics. Students need to learn the language used in their fields for 
knowledge building. Recalibration of content-related strategies requires a better understanding of how 
language is used to build knowledge (Maton, 2014). 
 
 



WorldCALL 2018 – CALLing all the CALLers Worldwide 

 

13 
 

3. Virtual Exchange 

Today's virtual exchange pedagogy has developed from the combination of two once distinct pedagogical 
strands in language teaching.  Virtual exchange is defined as "the engagement of groups of learners in 
extended periods of online intercultural interaction and collaboration with partners from other cultural 
contexts or geographical locations as an integrated part of their educational programmes and under the 
guidance of educators and/or expert facilitators" (O’Dowd, 2018, p. 5).  The idea of connecting students 
with learning opportunities through interpersonal interaction across distance and cultures marries 
practices in distance learning with research and practices that advocate conversation for second language 
acquisition. Figure 2 summarizes the convergence of the two distinct evolutionary processes in today's 
virtual exchange pedagogy. 
 

 

Figure 2.  Schematic diagram depicting the convergence of practices in distance learning and collaborative learning 
pedagogy 
 
Considerable successes have been reported from research on pedagogy connecting language learners in 
collaborative projects and discussions (Furstenberg, et al., 2001).   Even greater potential can be 
envisaged for developing learners' intercultural competence (Byram, 1997). However, research also 
uncovers miscommunications and disappointing communication breakdowns among peers who would 
ideally be offering each other opportunities for language practice and a window into another culture 
(Kramsch, & Thorne, 2002).  O'Dowd and Ritter (2006) have outlined the factors that can affect the 
success of virtual exchanges, not the least of which is the topical content of the discussion. What topics 
are well suited to productive, collaborative knowledge building and the language of constructive 
negotiation in international teams, and how are they best sequenced to help students learn?  Recalibration 
of content-related strategies requires a means for explaining how different types of content are negotiated 
in collaboration.  

 
4. Multimedia Narrative 

Some of the earliest work in CALL created multimedia software to provide students with opportunities to 
see, hear, and interact with the stories and places of people who speak the target language.  In retrospect, 
these materials from the 1980s held the potential for bridging the divide between the beginning-level 
language courses and the upper-level literature courses that is illustrated on the left side of Figure 3.  In 
foreign language teaching in the United States, many recognize the need to transform the curriculum from 
past practices to a more coherent progression from beginning to advanced levels, as illustrated on the 
right side, through careful selection of content and language across all four years  (Byrnes, Maxim, & 
Norris, 2010; Paesani & Allen, 2012).  Questions remain about how to best do so, but multimedia 
narrative CALL materials should play a significant role in engaging students’ knowledge and interest in 
the target language and culture at the beginning level to lay a foundation for their understanding of 
current events and perspectives of speakers of the language.  In other words, the essential content for the 
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beginning level is not limited to superficial practices included in tourist guides, but should be selected 
with a view of the goals of language and culture learning (Risiger, 2007; 2018). 

 

Figure 3.  Schematic diagram showing the needed transformation from a language-literature split to a language and 
content curriculum  
 
Building language competence through content poses unique challenges at the beginning level, where 
textbooks have used content fragments to illustrate elements of language (e.g., Chapelle, 2016).  The use 
of multimedia to support beginning learners provides rich affordances for demonstrating functional 
language use with visual contextual information conveying cultural content (Malinowski, 2015). An 
example of such a series for first year French is Liaisons: An Introduction to French (Wong, Weber-Fève, 
& VanPatten, 2016), which presents a mystery spanning Québec and France with characters that engender 
sympathy and interest, while providing focused language practice. Research on use of this and other 
sophisticated multimedia products promises increased understanding of how beginners can benefit from 
working with multimedia narrative to learn both language and content. Recalibration of content strategies 
is needed to address questions about the key facts and issues of cultural narrative that provide an essential 
foundation for developing the intercultural competence students will need as they progress to virtual 
exchanges and beyond.  
 
 
4. Conclusion 

Language is used to express meaningful content, but the professions' response to this fact so far has not 
proven to be adequate to meet today's opportunities and needs.  In the past the content-language 
connection was isolated by creating distinct pedagogies for content-based language teaching or 
attempting to circumvent content by including superficial presentations of a range of topics in textbooks 
for the general curriculum.  Today, all teachers and students have access to a wide range of content that is 
augmented and updated in real time.  In an environment where teachers and students can select the 
content they find interesting and important, teachers and material developers need new strategies to teach 
the language that students need to engage with dynamic and interesting content.  Current practices in 
technology-mediated language learning, both in formal instruction and in the wild, have amplified and 
expanded the challenge that Murray and Christianson (2012) identified for English language teachers.  
Research on technology-mediated language learning is needed to recalibrate content-related strategies for 
all language professionals.    
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Abstract 

Plagiarism is a serious academic infraction that bears heavy consequences for university students globally, and it is 
essential for students to be properly informed about what constitutes plagiarism. Within this context, the needs of 
second language learners should be addressed. To do so, the existing university LMS was used in the implementation 
of a plagiarism awareness resource called Can’t Say You Didn’t Know, targeting university students enrolled in 
English as a Second Language (ESL) courses in a French-speaking university. The ADDIE instructional design 
model was used to address the needs of students at varying proficiency levels and to ensure uniformity of instruction, 
mandatory participation and ease of use for teachers. This information needed to reach all students, and to verify that 
they understood this information, a mandatory quiz using Moodle was created. A corrective discussion for each 
question was also included. All students were required to complete the quiz at the start of their English language 
classes, and students could not access any course content until they had completed the quiz. The evaluation 
phase revealed drastically reduced rates of plagiarism that were sustained over time when compared with previous 
sessions, which relied on teacher instruction or university resources. The authors conclude that the use of an 
integrated online quiz can constitute a simple and successful means of raising awareness about plagiarism prevention 
within an academic program and can lead to new directions in offering adequate support to university language 
students. 
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1. Introduction 

The Université du Quebec à Montréal (UQAM)’s Règlement 18 defines plagiarism as using someone 
else’s words or ideas, entirely or in part, and presenting them as your own without indicating a reference. 

In the past decade, plagiarism at universities has become an issue of growing concern. In the United 
Kingdom, 40,000 cases of plagiarism were reported over four years (Adams, 2015).  Looking at issues of 
integrity at Canadian universities, out of 7,000 academic infractions in the 2010-11 academic year, 50% 
were related to plagiarism, and 22% involved inappropriate collaboration (Moore, 2014). In 2015, UQAM 
explored academic infractions at the institution and observed that international students represented 30% 
of the student body but accounted for 73% of academic infractions (Ouimet, 2015).  Several reasons for 
higher rates of reported academic infractions among international students were suggested, including 
higher stakes, unfamiliar evaluation criteria, and different learning styles. An additional factor is patch-
writing, as suggested by Introna & Hayes (2004), who explored the possibility that plagiarism among 
second language students is not more prevalent, but simply more easily detected stylistically.  
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At an institutional level, UQAM informs students about the repercussions of plagiarising, and all teachers 
are required to include the university policy on plagiarism in their course outlines. Students have access to 
a plagiarism resource developed by the library for undergraduate students across disciplines. Finally, all 
instances of plagiarism are dealt with by an unbiased committee to encourage reporting and avoid conflict 
with students. 

At a pedagogical level, ESL teachers at UQAM have been largely responsible for instructing students 
about plagiarism using a variety of strategies, including promoting personal voice, providing practice 
integrating and citing sources (Lund, 2004), and informing students about what constitutes plagiarism 
(Bluestein, 2018; Lund, 2004; McGovern, Pulford & Siddique, 2016). Also, the aforementioned 
university library resource was translated into English and was available to ESL students and teachers 
through the university’s Learning Management System (LMS), Moodle.   

Despite these practices, rates of reported plagiarism remained disproportionately high in ESL courses 
over several semesters. It was essential to explore how these resources were not meeting the needs of 
students and how students could be better informed.  The university library quiz, for example, was aimed 
at advanced writing students and did not address specific needs of ESL students.  

 
2. Method 

2.1. Student Population 

The student population in ESL courses at UQAM consists of both French first language (L1) speakers 
(53%) and speakers of other languages (47%). These certificate and undergraduate students are enrolled 
in credited university courses and are taking English courses ranging from low intermediate to advanced 
levels. 

2.2 ADDIE Instructional Design 

The methodology for this project was based on the five stages of the ADDIE instructional design model 
(Branch, 2010). First, an analysis of the students’ needs revealed a lack of accessible information, and 
teachers’ concerns focused on the need for preventative rather than punitive measures. Issues regarding 
ease of implementation and use, accessibility, and maintenance were also important for teachers. 

Work by McGovern, Pulford, Siddique (2016), which addressed the specific needs of ESL students, was 
used as a starting point in the design of the Can’t Say You Didn’t Know quiz.  After consulting with 
teachers, the final quiz included questions covering citing sources, paraphrasing, getting help, self-
plagiarism, using online tools, such as Google Translate, and understanding university regulations.  To 
reinforce learning, explanations were inserted after each question regardless of student responses. 

The LMS, Moodle 3.0.9, was used to deliver the plagiarism resource due to its familiarity among students 
and teachers, and technical support could be relied upon at all stages of development and implementation. 
Moreover, Moodle enables teachers to share a quiz among different users. A simplified procedure was 
created allowing teachers to easily import the obligatory quiz into all courses and set parameters to 
restrict access to all course content until students passed the quiz. Students may retake the quiz as many 
times as needed. The implementation took place in the winter 2017 semester.  

 
3. Discussion 

From 2009 to 2010 teachers were largely responsible for informing students about plagiarism. In that 
academic year alone, there were 20 reported cases of plagiarism from ESL students. In 2010 the 
university’s library quiz informing students abut plagiarism and presenting information about how to 
properly cite sources was translated into English and included as an optional resource for all students and 
teachers. It was predominantly used in the writing courses for the following four academic years. Also, 
starting in 2011, teachers were required to include the university plagiarism policy (Règlement 18) in all 
course outlines. There was a decrease in the number of reported cases of plagiarism, but considerable 
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fluctuation remained. Finally, from the winter session of 2017 until the fall session of 2018, with the 
Can’t Say You Didn’t Know quiz in the LMS,  zero cases of plagiarism were reported over five academic 
sessions.  Table 1 shows the reduction in reported cases of plagiarism in ESL courses since implementing 
the Can’t Say You Didn’t Know quiz. 

No Uniform Strategy in Place 

2009-2010  20 

Optional Library Quiz 

2010 – 2011   20 

2012 - 2013 9 

2014 - 2015  12 

2016  5 

Can’t Say You Didn’t Know quiz  

2017-2018  0 

Table 1. Number of Reported Cases of Plagiarism in ESL Classes at UQAM  

 
4. Conclusions 

The use of an online resource to raise awareness and prevent plagiarism is a simple and successful means 
to address the specific needs of second language learners. The quiz has been implemented in other 
university courses, not specifically for second language students, which suggests that the simplicity of the 
quiz has applications beyond second language programs and ensures student commitment to academic 
integrity.   
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